
PARCC Scores - English/Language Arts (Elementary grades 3, 4, 5) 
 
Spring 2018 PARCC data reveals that 27% of our students in grades 3-5 achieve on or beyond 
grade level performance. However, 48% of our students in grades 3-5 are approaching grade 
level performance indicators. In order to increase the percentage of students meeting or 
exceeding grade level expectations, Hilltop has focused on growing our students’ capacity to 
read and comprehend texts through focused, differentiated Guided Reading instruction.  Part of 
this work has included targeting Anchor Standard 1 with both literary and informational texts. 
 
Below is the Guided Reading data for grades K-5 (tracked using Fountas and Pinnell Running 
Records) which indicates the percentage of students that met or exceeded grade-level 
expectations for Instructional Reading Levels in the winter of 2018-19: 
 

Grade Level % of Students That Met or Exceeded 
 Grade-level Expectations in Reading 

Kindergarten 47% 

1st Graders 51% 

2nd Graders 63% 

3rd Graders 54% 

4th Graders 66% 

5th Graders 63% 
 
Below is the 2018-19 Anchor Standard 1 data for grades 2-5 (using AACPS Assessments) 
which indicates the percentage of students that met or exceeded grade-level expectations for 
Common Core English Language Arts Standards in reading literature/informational text.  
 

Grade Level 1st Quarter 2nd Quarter 3rd Quarter 

2nd Graders 
   

   Literature (RL 2.1) Not Tested 35.35% Not Tested 

   Informational Text (RI 2.1) Not Tested Not Tested 48.37% 

3rd Graders  
   

   Literature (RL 3.1) Not Tested Not Tested 40.69% 

   Informational Text (RI 3.1) 41.42% 33.65%** 
 

4th Graders 
   

   Literature (RL 4.1) 42.67% Not Tested 56.2% 



   Informational Text (RI 4.1) Not Tested 45.4%** Not Tested 

5th Graders 
   

   Literature (RL 5.1) Not Tested Not Tested 46.24% 

   Informational Text (RI 5.1) 52.46% 44.4%** Not Tested 
** First online assessment with students tested digitally on the Chromebooks 

 
In order to create lifelong readers, our literacy instruction is embedded in the balanced literacy 
framework.  Hilltop readers are regularly exposed to high quality, high interest, and culturally 
relevant texts through rigorous interactive read alouds and accessible independent reading. 
Readers have daily opportunities to analyze and respond to text through differentiated Google 
Classroom assignments, Explicit Comprehension follow up work, and purposeful Literacy 
Centers. As a part of our balanced literacy approach, readers engage in daily Guided Reading 
on their instructional level. Within each small group, individualized conferring sessions occur 
regularly in order to guide instructional next steps. Teachers participate in bi-weekly data driven 
Collaborative Planning sessions to meet the needs of our readers. We will continue to use 
diagnostic focus checklists and conferring notes to strategically grow our readers. 
 
Writers at Hilltop have daily, authentic opportunities for writing across all subject areas and 
genres. Following a true Writers Workshop model, students engage in explicit mini lessons, 
independent writing, individualized conferring sessions, and purposeful peer to peer sharing. 
We will continue to foster writing stamina, volume, and independence through the use of anchor 
charts and student checklists. At Hilltop, we ensure that students participate in regular 
opportunities during Writer's Workshop for digital writing experiences to build proficiency in 
technology essential in our world. Ultimately, we hope to cultivate students who identify as 
readers, writers, and critical thinkers outside of the classroom. 
 
All readers are not the same, therefore, our interventions must mirror these individualized 
needs. We believe intervention and classroom instruction are not isolated experiences for our 
readers, therefore, we will continue to build an economy of language and strategies. Each 
month our team of highly skilled SISTs, Special Educators, and Literacy Coaches meet to 
collaborate and analyze intervention implementation. We will continue to use common language 
when teaching and modeling reading strategies in Guided Reading as well as our Tier 2 and 
Tier 3 interventions to provide readers with an authentic opportunity for skill transfer. We will 
continue to use miscue analysis and formative assessments to determine the appropriate 
intervention for each individual reader.  We are energized by the opportunity to grow all 
students’ capacity to read and comprehend texts. 
 
PARCC Scores - Mathematics (Elementary grades 3, 4, 5) 
 
Spring 2018 PARCC data reveals that 16.7% of our students in grades 3-5 achieve on or 
beyond grade level performance. However, 56.6% of our students in grades 3-5 are 
approaching grade level performance indicators. In order to increase the percentage of students 
meeting or exceeding grade level expectations, Hilltop has focused on number sense routines 
and developing students’ fluency and flexibility with numbers in grades 1-5. 
 
  



Below is the Math Fluency Standards data for grades 1-5 from the 2018-19 school year (using 
AACPS Assessments): 
 
Grade Level Average Score on Grade-Level Math Fluency Standards 

1st Graders 71% 

2nd Graders 69% 

3rd Graders 47% 

4th Graders 45% 

5th Graders 32% 
 

Based on this data, Hilltop has determined that our students need support with the increased 
rigor of intermediate-level mathematics. Our students need targeted instruction when problem 
solving and computing with multi-digit numbers (all four operations). The increased rigor from 
the primary to intermediate grades creates some gaps for our mathematicians as we progress 
vertically through the curriculum. Therefore, Hilltop believes that a strategic focus on number 
sense/flexibility with numbers, computational fluency, and mathematical behaviors will positively 
impact student achievement and assist with bridging this gap. 
 
Hilltop continues to create opportunities for productive struggle and promote rigor and relevance 
during the Math instruction. Each day, students begin math by engaging in a Number Sense 
Routine and Pose a Problem. During this time, students are invited to solve problems using a 
variety of strategies (both independently and within a small group), promoting oral 
communication using precise math vocabulary. Students also have access to manipulatives 
throughout math instruction in order to represent a solution to a problem in multiple ways. 
Additionally, students have the opportunity to meet in small groups with the teacher in order to 
meet the specific needs of our learners. 

Through productive struggle and pre-planned questioning at various cognitive levels, Hilltop will 
encourage higher level thinking and problem-solving. We will focus on incorporating the C-R-A 
continuum (Concrete-Representational-Abstract) to meet the needs of all learners. Hilltop will 
also adopt the Bridges Intervention Program to better address the needs of learners who are not 
meeting grade level expectations. The Hilltop instructional staff work to cultivate our students’ 
grit and perseverance.  We will shape students’ identities as mathematicians, and we will grow a 
life-long love of learning. 

 
Title I Status - School-wide School 
 
Hilltop Elementary School Data Impacting Title I: 

• 80% of our students qualify for free or reduced-price meals (FARMS). This is 46% above 
the AACPS County average (33%). 

• 23% of our students are considered mobile or transient, which means that they have 
enrolled and/or withdrawn from Hilltop at a high rate for a single school year. This is 9% 
above the AACPS County average (14%). 



• 16% of our students are chronically absent, which means that they were absent 10% or 
more of the school days they were enrolled at Hilltop Elementary School. This is 
consistent with the AACPS County average. 

• Our average daily attendance at Hilltop is 95% of our students, which is considered a 
proficient attendance rate per the state of MD. This is above the AACPS County average 
(94%). 

 
Anne Arundel County Data Impacting Hilltop Elementary School (Source: Brown, Dr. M. (2018). 
Poverty Amidst Plenty VI: On the Road to Progress For All.): 

• The poverty percentage in the 21061 zip code was 9.2% as of 2016.  North County has 
the highest population of residents living in poverty. The most recent estimates show 
child poverty at 23 percent. 

• This part of the county also has the highest rate of parental incarceration; 4203 
individuals with children were incarcerated in Anne Arundel County jails in 2017, over 40 
percent of whom have a home address in one of four communities in North County. 

• Forty-Five percent of all renters - 24,172 - are “overburdened,” in that they pay more 
than 30 percent of their gross income in rent. In Anne Arundel County, a household 
making less than $4,990 a month - about $60,000 annually - would be considered 
overburdened when renting an apartment at or above the median rent. 

• According to the 2016-2020 Consolidated Plan for Anne Arundel County, 66 percent of 
extremely low income renters and 72 percent of extremely low income homeowners are 
paying more than 50 percent of their income for housing. If an emergency, such as 
sudden unemployment, seasonal lay-off, unexpected medical event, or other difficulties 
occur, these households risk losing their home and becoming homeless. 

• There were 10,278 families on the waiting list for Housing Choice vouchers as of 2017. 
There were 17,683  families on the waiting list for public housing in the county in 2018. 
Eighty-eight percent of the families on the county waiting list included children, five 
percent represented families with disabilities. 

• There has been a 70 percent increase in Anne Arundel County residents seeking mental 
health services since 2012. One of the highest increases in residents served since 2016 
is the early childhood population. Children 0 - 5 years old have seen a 40 percent 
increase in individuals served from 2012 - 2018. Children 6 - 12 years old have seen a 
65 percent increase in individuals served. 

 
Hilltop Elementary recognizes that our students and families benefit from various supports in 
both the school house and the local community. We strive to provide these supports and create 
meaningful, lasting partnerships in the process. We rely heavily on our Title I program and the 
Office of Student Services to make this good work happen. At Hilltop, we believe that we are 
better together! 
 
As a Title I School-wide School, Hilltop ES receives financial assistance to ensure that we 
provide additional academic support and learning opportunities to help all students. This funding 
is often used to staff additional teachers who can provide targeted instruction or interventions in 
the areas of reading and math.  This funding is also used to purchase materials of instruction 
that can supplement our curriculum.  For example, we have purchased enough Chromebooks to 
create a one-to-one device to student ratio in our intermediate classrooms. We have purchased 
enough Chromebooks for all primary classrooms to have at least ten devices. In addition, we 
use funding to provide after-school programs here at Hilltop to extend and reinforce the regular 
school day. [Please see our “Inclusion of Support Staff” section for more information]. 
 



As a Title I School-wide School, Hilltop ES also receives financial assistance to increase and 
support parent involvement with the learning process. This funding allows us to host parent 
events over the course of the school year. These events are held in various locations 
throughout the community, such as the AAC Public Library or the school house itself.  We also 
align these events with Parent Teacher Conferences, which occur 2-3 times per year.  With all 
Title I events, our staff works to provide parents with materials and information to help them 
work with their students at home to target the areas of reading, math and social-emotional 
learning. 
 
In addition to our Title I Status, Hilltop ES relies on the work of our Student Services staff to 
match students and families with community agencies and programming. Both our Pupil 
Personnel Worker and School Counselor are critical to the success of this work.  They 
frequently team up with local agencies such as Faith in Action, the BWI Rotary Club, Abundant 
Life Church, Southwest Airlines, Office Depot, Services from the Heart and Folger McKinsey 
Elementary School to provide food, clothing and school supplies to those in need. They partner 
with local programs, such as Villa Maria, THRIVE, the Judy Center and the BEST Program, to 
help students and families get counseling support, behavioral therapy and medical services. 
Finally, Brown’s Toyota of Glen Burnie has donated funding to ensure all students have access 
to field trips and relevant experiences in our local community. 
 

Discipline Rates 
 
Hilltop ES Major & Minor Referral Data: 
 
 

2017-18 School Year  2018-19 School Year 

Major Referrals Written 135 167 

Minor Referrals Written 232 214  

 



 
Primary categories for major referrals:  

 
• Despite this increase, 90% of our student population have not received a major referral 

during the 2018-19 SY. 4% of our student population have only received 1 major referral. 
 
 

Hilltop ES Minor Referral Data: 
• 77% of our minor referrals were written for disrespect. 
• 16% of our minor referrals were written for inappropriate physical contact. 

 
2017 -18 Maryland Climate Survey: 

• 87% of students feel like they belong at Hilltop 
• 87% of students feel like they like this school. 
• 93% of students feel that their teachers encourage them and work hard in their classes. 

 
Hilltop Elementary School recognizes the need to support our students with their social and 
emotional development.  We want our students to make safe and responsible choices across 
their school day, and we want to help them become respectful and empathetic citizens. As a 
result, we have put a multi-tiered system of supports in place across the school day. These 
supports include PBIS, Restorative Practices, Second Step and the Zones of Regulation. 
 
Hilltop uses PBIS (Positive Behavior Interventions and Supports) to promote positive choices 
and decision making. This includes distributing “Starbucks” or paper money to give students 
immediate feedback for their positive behavior.  Students often cash Starbucks in for 
experiences during the school day (i.e. sit at the teacher’s desk for a day, wear a hat in class, 
bring a stuffed animal to school) or for our “Star Cart,” which has a variety of prizes and trinkets 
for students to purchase.  In addition, students earn positive referrals for when their behavior 
goes above and beyond our daily expectations. These positive referrals earn the student 
recognition, as well as prizes from the Main Office.  At the end of the week, students can be 
nominated by their classroom teacher to sit at the “Star Table” in the cafeteria. During this time, 
they enjoy a special snack with other students who are also getting recognized for their 



consistently positive choices and decision making. Finally, each grade-level throws a 
celebration at the end of each month for all students who demonstrated positive and respectful 
behavior. 
 
Hilltop also uses Restorative Practices to build relationships among students, teachers and 
staff. The primary focus is our Community Building Circle, which occurs every day during the 
Morning Meeting. Classes come together on their carpet to sit in the circle with their teacher. 
The teacher provides a morning message, which typically highlights the learning and excitement 
coming that day. The teacher and students share a greeting, which is typically a fun handshake 
or gesture to say hello to one another. The teacher then facilitates the Community Building 
Circle by posing questions to the group and passing along a “talking piece,” which signifies who 
can share their answer while the rest of the class listens.  Questions focus on a variety of topics, 
but the goal is to build relationships among students and teachers. Hilltop ES recognizes that 
strong relationships are the foundation for students’ social and emotional development. When 
students feel cared for and accepted in their classroom, they feel safe to take academic risks 
and they are more likely to solve problems using appropriate strategies. 
 
Finally, Hilltop has designated 30 minutes of instructional time to implement a Social-Emotional 
Learning curriculum. Our goals include teaching students how to be aware of their emotions and 
regulate these emotions appropriately, as well as problem-solve during social interactions in a 
safe manner.  Our goals are also to help students make safe and responsible decisions, as well 
as develop empathy for others.  Our School Counselor, Ms. Tracey Spain, was instrumental in 
identifying materials and resources for this curriculum. These materials include “The Zones of 
Regulation” and “Second Step” curriculums, as well as engaging read-aloud texts and websites. 
The consistent use of these materials allows our school community to use common language 
with students from the time they are in pre-K or Kindergarten continuing on up to 5th grade. As 
students move across a school year, many of the strategies and skills taught during the SEL 
block become routine and students improve their decision making and social interactions. As 
students remain with us for multiple school years, students continue to build on what they’ve 
learned and our staff continues to develop their social and emotional competencies. 
 


